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[bookmark: _Toc95471535][bookmark: _Ref_a142940]1. A Framework FOR SUPPORTING SEND  
Aims and Objectives 
The aim of this SEND policy is to enable all children to reach their potential and achieve the best possible outcomes across all aspects of our curriculum during their time in our school , regardless of any special needs or disabilities that they may have. 
The policy has two specific objectives: 
· To provide a framework for the support/provision for pupils with special educational needs and/or disabilities (SEND) in our school 
· To set out the roles and responsibilities of everyone involved in providing for pupils with SEND
Context :  
Our Vision

Hebrews 10:24 says, “And let us consider how we may spur one another on toward love and good deeds” 
[bookmark: _Hlk158997849]Totnes St John’s approach to SEND follows that of the Church of England Education Office, in that it seeks to be faith-sensitive and inclusive. It is under-pinned by Our Vision of “And let us consider how we may spur one another on toward love and good deeds” and ensures that all of school life incorporates the values of the Christian Faith. These values are central to all that we do and determine how we will implement all policies and procedures. In particular, the value of equity is key – ensuring there is fairness in enabling children to access learning opportunities and experiences. This means recognising that children do not all start from the same place and making due adjustments to address this.   
 
The ACE Curriculum 
Our approach to SEND is further informed by a Vision and Curriculum which is shared by all schools across The Academies for Character and Excellence Trust (ACE). The curriculum is focused equally on the pursuit for academic excellence, on supporting children to develop character values that will help them flourish through life (such as empathy, resilience and independence), and on helping pupils to know and understand how to learn based on their own unique personalities:  
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We are committed to supporting all learners to make progress and achieve across all areas of the curriculum. The outcomes of our curriculum approach are evident through pupils who are: 
∙ Confident Individuals              ∙ Successful Learners
∙ Caring Citizens                        ∙ Healthy Thinkers
∙ Curious Explorers                   ∙ Knowledgeable Participants


Underpinning principles 
A number of underpinning principles guide our day-to-day actions in supporting children with  SEND in our school.  The first is the notion of ‘quality first teaching’ - defined as high quality, inclusive teaching for all pupils in a class.  All of our teachers are teachers of special educational needs.
Central to this is the effective personalisation of learning so that it meets the need of each and every pupil. Teachers are highly aware of the learning needs of all children and use this to help address individual needs, identify starting points for learning and agree appropriate targets for progress. Learning is delivered coherently in a sequential process, enabling pupils to build on their own prior knowledge and skills, and to then deepen this through their own exploration and reflection. 
A second key principle is that we believe all children can succeed, and we therefore set high expectations for pupil progress and attitudes/approach to learning. Teachers employ strategies such as scaffolding, collaborative learning, adult support, reflection and metacognitive tools to ensure that pupils with a special educational need/disability (SEND) are able to meet the high expectations set within each lesson. 
A final key principle - in line with our curriculum emphasis on character development and metacognition - is that children need opportunities to develop the characteristics and learning skills that will help them to succeed when they leave our school, including independence, confidence and resilience. It is particularly important that children with SEND are supported to develop these throughout their time in our school. 

2.   LEGISLATION AND GUIDANCE   
This policy is primarily designed to assist all staff in fulfilling the law together with the aims and objectives of the Children and Families Act 2014 (and associated legislation) as well as predecessor legislation as set out in the Education Act 1996.  It is consistent with the following key documents which provide a  legislative framework and formal guidance for schools in relation to supporting children with SEND: 
· The Equality Act 2010 (including provisions set out in the Public Sector Equalities Duty) 
· Education (Independent School Standards) Regulations 2014 (Parts 1 and 2) 
· The Special Educational Needs and Disability (SEND) Code of Practice
· Supporting pupils with medical conditions at school  
· Education for children with health needs who cannot attend school 

In addition, the policy has been informed by:  
· Special Educational Needs and Disabilities (SEND) and Alternative Provision (AP) Improvement Plan (DfE, 2023)
· Wider legislation and international conventions designed to promote equality and respect for human rights
· Local (County) based policy and practice 
[bookmark: _Toc95471537]3.    ROLES AND RESPONSIBILITIES
Headteacher
The Head has responsibility for the day-to-day management of all aspects of the school’s work, including ensuring appropriate provision for children with special educational needs and disabilities in their setting. The Headteacher works closely with the school’s SENCO and the Trust’s Head of Safeguarding and Inclusion to ensure that appropriate plans and resources are in place to meet these needs.  
The Headteacher ensures that local governors and the Trust’s Safeguarding and Inclusion Lead are kept fully informed of planning for, and progress and challenges in supporting and resourcing Special Educational Needs and Disability issues in the school. 
The Headteacher will also: 
· Designate an appropriately trained teacher to be responsible for co-ordinating SEND provision – the SEND co-ordinator (SENDCo).
· Inform parents/carers when they are making special educational provision for a child
· Ensure that a SEND information report is prepared, setting out their arrangements for the admission of disabled children, the steps being taken to prevent disabled children from being treated less favourably than others, the facilities provided to enable access to the school for disabled children and their accessibility plan showing how they plan to improve access progressively over time.

Special Education Needs and Disabilities Coordinator (SENDCo) 
In collaboration with the Headteacher and local committee, the SENDCo oversees the  development and delivery of SEND provision in the school with the ultimate aim of raising the achievement of pupils with SEND across the ACE curriculum. 
The SENDCo has day-to-day responsibility for the operation of the SEND policy and co-ordinates the provision for individual children, working closely with teachers, the wider staff team, parents/carers and external agencies. The SENDCo provides relevant professional guidance to colleagues with the aim of securing high-quality teaching for children with special educational needs and disabilities.  
Through analysis and assessment of children’s needs, and by monitoring the quality of teaching and standards of pupils’ achievements and setting targets, the SENDCo develops effective ways of overcoming barriers to learning and sustaining effective teaching.
The SENDCo liaises and collaborates with class teachers so that learning for all children is given equal priority.
The principle responsibilities for the SENDCo include:
a) Overseeing the day-to-day operation of the SEND policy
b) Co-ordinating provision for SEND pupils and reporting on progress
c) Advising on the graduated response to provide SEND support – Assess, Plan, Do, Review
d) Advising on the deployment of the school’s delegated budget and other resources to meet pupils’ needs effectively
e) Monitoring relevant SEND CPD for all staff
f) Overseeing the records of all children with special educational needs and disabilities and ensuring they are up to date
g) Liaising with parents/carers of children with special educational needs and disabilities
h) Contributing to the in-service training of staff
i) Being a point of contact with external agencies, especially the local authority and its support services
j) Liaising with early years providers, other schools, educational psychologists, health and social care professionals and independent or voluntary bodies
k) Liaising with potential next providers of education to ensure a pupil and their parents/carers are informed about options and a smooth and enhanced transition is planned
l) Monitoring the impact of interventions provided for pupils with SEND
m) To lead on the development of high quality SEND provision as an integral part of the school improvement plan
n) Working with the Headteacher and the governors to ensure that the school meets its responsibilities under the Equality Act (2010) with regard to reasonable adjustments and access arrangements

Depending on the structure and size of the school, some of these responsibilities may be shared with / delegated to other staff within the setting (e.g. a SEND Lead/SEND Coordinator or SEND Assistant). However, responsibility for discharging these functions effectively remains with the SENDCo. 

All Teaching and Non-Teaching Staff
All staff are aware of the school’s SEND policy and the procedures for identifying, assessing and making provision for pupils with special educational needs and disabilities.  This should include an understanding of key points from the SEND Code of Practice. All staff will be aware of - and contribute to - supporting the specific needs of individual children who they are in contact with during the course of the school day. 
All teachers are responsible and accountable for the progress and development of the children in their care.  The planning and delivery of ‘quality first’ teaching, differentiated for individual pupils, is a key part of this. This includes reviewing and, where necessary, improving their understanding of strategies to identify and support vulnerable pupils and their knowledge of SEND.
Class teachers are responsible for setting suitable learning challenges and facilitating effective special educational provision in response to pupils’ diverse needs in order to remove potential barriers to learning. This process includes working with the SENDCo to carry out a clear analysis of a pupil’s needs, drawing on the teacher’s assessment and experience of the pupil as well as previous progress and attainment.
Cover Supervisors, HLTA’s and Teaching Assistants will liaise with the class teacher and SENDCo on planning, on pupil response and on progress in order to contribute effectively to the graduated response (assess, plan, do, review).
Local Committee 
The school’s local committee will have oversight of how this policy is being implemented in their setting. They will liaise with the Headteacher and SENDCO on a regular basis to ascertain the progress and challenges in supporting children, and will escalate concerns about provision to the ACE Board as required. 

ACE Board of Directors 
The Trust Board of Directors is ultimately responsible for ensuring that the school meets the requirements as set out in legislation and the SEND Code of Practice.
[bookmark: _Toc95471538]
4. POLICY APPLICATION 
All schools are to have regard to the SEND Code of Practice 0-25 years and to follow the legislation. This includes the legal duty (which previously was always a matter of good practice) to co-operate with public sector bodies in relation to SEND. Directors, Governors and staff should must therefore have an awareness of the principles set out in the SEND 0-25 years Code of Practice and duties that arise from this. Relevant and ongoing training and development will be offered to those involved with SEND and this training will be reviewed on an annual basis by the Safeguarding and Inclusion Lead in consultation with SENDCos. 
[bookmark: _Ref_a1041328]The duties and guidance set out in the SEND Code of Practice and other documents should be considered at all times when making decisions about how best to support pupils with additional/disabilities.    Examples of how this would be applied in practice include: 
· If a pupil with SEND is routinely the subject of disciplinary action,  consideration should be given as to whether or not adaptation of the school disciplinary policy is required and/or if further investigation of their needs is appropriate. 
· Making due adjustments to particular aspects of the curriculum to ensure that pupils with SEND are able to access learning in this area. 
· Ensuring that school visits/trips/experiences are fully accessible by pupils with a disability. 
With regard to day to day learning in class,  where ‘quality first teaching’ is not enough to fulfil the needs of a child with SEND, the school will consider extra support to enable them make progress in their learning. This may include some elements of the following: 
· Small group support work with teachers, Learning Support Assistants (LSAs) or Higher Level Teaching Assistants (HLTAs)
· Use of specific learning programmes created by teachers and the SENDCo
· Speech and language programmes
· Pastoral and nurture support (individually or small group)
· A range of reading, writing and maths interventions
· Specific learning difficulties interventions e.g. Toe by Toe, Power of 2, Plus 1. 
· Advice and support from the School Nurse 
· Use of diagnostic assessments 
· The support of a Level 5 Diploma in Trauma and Mental Health Informed Schools Practitioner 

We believe however, that the best teaching and learning takes place in the classroom and we do not want children routinely missing out on any part of the curriculum.Therefore, interventions planned will be short, sharp and time-bound, wherever possible.The effectiveness of interventions are measured on the Provision Mapping Tool which shows pre-assessment data, expected outcomes, post-data and an evaluation grade. This is carefully analysed by the SENDCo to ensure interventions are impactful and to make any changes which may be required
Where necessary, we will seek additional guidance and input from external agencies (including the Local Authority SEND Team) if further intervention and support is required to enable the pupil to succeed.  (See Appendices for details of the Local Authority SEND ‘Offer’.)

Pupil and Parent Voice: 
When making decisions about how best to support pupils, children will be given every opportunity to express their views and for those to be taken into account. We will work alongside parents/carers as partners and ensure that the views of parents are listened to and taken into account.  Every effort will be made to assist parents in understanding the work of the school in relation to SEND and to let them know about potential organisations who can provide independent advice.


[bookmark: _Toc95471542]5. MONITORING AND COMPLIANCE
The Headteacher is responsible for the day to day monitoring of SEND provision in the school. Our school uses a Provision Mapping Tool which allows for the effective monitoring  of progress for all our SEND pupils. Learning plans are then customised in line with the SEND Code of Practice and follow the Assess – Plan – Do – Review approach. The tool allows SENDcos to map out interventions efficiently, tracking which pupils and staff are involved in each plan. This ensures we have comprehensive evidence for reviewing and monitoring purposes.

Headteachers are supported by the ACE SEND Strategic Lead/Safeguarding and Inclusion Lead who regularly monitor the quality of SEND provision across the Trust’s schools and ensures this is compliant with relevant policy and practice. 

The Trust will regularly monitor and provide updates on this policy as necessary, for example in the event of updated legislation and/or guidance. 





[bookmark: _Toc95471543]Appendices

SEND Local Offer 
Local Authorities are required to set out their ‘Local Offer’ for SEND.  This is an information directory where individuals with SEND aged 0-25, as well as their parents or carers, can go to find out what support or provision they can expect to be available in their local area. The link to our local offer is shown below: 
[bookmark: _Toc95471544]Devon local offer
https://www.devon.gov.uk/educationandfamilies/special-educational-needs-and-disability-send-local-offer 
[bookmark: _GoBack]
____________________________
[bookmark: _Toc95471546]Graduated response 
Graduated Response is the system by which schools should assess the needs of children, and then provide appropriate support. The system should follow four stages, often referred to as a 'cycle': Assess, Plan, Do, Review.  For further information about this cycle, often referred to as the 'graduated approach', see Chapter 6 of the SEND Code of Practice 2015.
 
This cycle should not be considered a single process.  There may be more than one cycle at a time, each addressing different areas e.g. literacy, social skills, attention and/or behaviour. After the Review, a second or third cycle might start, each aiming to improve the support for the child.

More information on the Graduated Response approach is available through the link below: 
https://www.babcockldp.co.uk/disadvantaged-vulnerable-learners/send/devon-graduated-response 

QUALITY FIRST TEACHING STRATEGIES 
Quality First Teaching is a style of teaching that emphasises high quality, inclusive teaching for all pupils in a class. Quality first teaching includes differentiated learning, strategies to support SEN pupils’ learning in class, on-going formative assessment and many others.
Examples of specific approaches used in quality first teaching to support children with SEND are set out in the document below.  


________________________________

SPECIAL EDUCATIONAL NEEDS AND DISABILITY CODE OF PRACTICE: 0-25 YEARS 
A summary of key points from the  SEND Code of Practice is set out below.  The full document can also be read at https://www.gov.uk/government/publications/send-code-of-practice-0-to-25 
SEND Code of Practice : Key Points 
A person has SEND if they have a learning difficulty or disability which calls for special educational provision to be made for the pupil. At compulsory school age this means he or she has a significantly greater difficulty in learning than the majority of others the same age, or, has a disability which prevents or hinders them from making use of facilities of a kind generally provided for others of the same age in mainstream schools.
There are four broad categories of SEND. 
· communication and interaction
· cognition and learning
· social, emotional and mental health
· physical and sensory

Communication and Interaction
Children with speech, language and communication needs (SLCN) have difficulty in communicating with others. This may be because they have difficulty saying what they want to, understanding what is being said to them or because they do not understand or use social rules of communication.
The profile for every child with SLCN is different and their needs may change over time. They may have difficulty with one, some or all of the different aspects of speech, language or social communication at different times of their lives. Children with autism, including Asperger’s Syndrome, are likely to have particular difficulties with social interaction. They may also experience difficulties with language, communication and imagination, which can impact on how they relate to others.
Examples of Communication and Interaction needs include Speech, language and communication needs (SLCN), and Autistic Spectrum Condition (ASC) 
Cognition and Learning
Children with learning needs may learn at a slower pace than other children and may have difficulty developing literacy or numeracy skills or understanding new concepts. Learning needs may be in addition to or as a result of other special educational needs.
Children with a specific learning difficulty (SpLD) will have difficulties related to one or more of dyslexia (reading and spelling), dyscalculia (maths), dyspraxia (co-ordination) and dysgraphia (writing).
Learning difficulties cover a wide range of needs, including moderate learning difficulties (MLD), severe learning difficulties (SLD), where children are likely to need support in all areas of the curriculum and associated difficulties with mobility and communication.
Cognition and Learning needs include:
· Specific learning difficulties (SpLD)
· Moderate learning difficulties (MLD)
· Severe learning difficulties (SLD), and
· Profound and multiple learning difficulties (PMLD)

Social, Emotional and Mental Health Difficulties (SEMH)
Children may experience a wide range of social and emotional difficulties which manifest themselves in many ways. These may include becoming withdrawn or isolated, as well as displaying challenging, disruptive or disturbing behaviour. Other children may have disorders such as attention deficit disorder, attention deficit hyperactive disorder or attachment disorder.
Social, Emotional and Mental Health Difficulties include:
· ADD
· ADHD
· Attachment Disorder

Sensory and/or Physical needs
Some children require special educational provision because they have a disability and this prevents or hinders them from making use of the educational facilities generally provided. These difficulties can be age related and may fluctuate over time.
Many children with vision impairment (VI), hearing impairment (HI) or a multi-sensory impairment (MSI) will require specialist support and/or equipment to access their learning. Children with an MSI have a combination of vision and hearing difficulties. Some children with a physical disability (PD) require additional ongoing support and equipment to access all the opportunities available to their peers.
Sensory and/or physical needs include:
· Visual impairment (VI)
· Hearing impairment (HI – including Deaf and hearing impairment)
· Multi-sensory impairment (MSI - sometimes referred to as Deafblind)
· Physical disability (PD)


[image: ]SEND Glossary

	TERM
	DEFINITION

	Types of SEN

	SEND
	Special educational needs and disability. A pupil has SEND if they need special educational provision due to a learning difficulty or disability (see special educational provision).

	Areas of need
	4 broad categories used to describe a pupil’s SEND. They are:
Communication and interaction
Cognition and learning
Social, emotional and mental health needs
Sensory and/or physical needs

	ASD
	Autistic spectrum disorder.

	MLD 
	Moderate learning difficulties.

	PMLD 
	Profound and multiple learning difficulties.

	SEMH
	Social, emotional and mental health difficulties.

	SLCN
	Speech and language communication needs.

	SLD
	Severe learning difficulties. Can also refer to speech and language difficulties.

	SpLD
	Specific learning difficulties e.g. dyslexia, dyscalculia and dyspraxia.

	Assessments, plans and provision

	Annual review
	A review of a pupil's EHC plan carried out by the local authority at least every 12 months.

	Assessment
	Or 'EHC needs assessment'.
An initial assessment, carried out by the local authority, which decides whether a child or young person needs an EHC plan. Can be requested by parents, young people or schools.

	EHC plan
	Education health and care plan. A statutory document drawn up by the local authority, setting out the education, health and social care support to be provided to a child or young person with SEN or a disability.

	Graduated approach 
	A 4-part cycle for assessing, planning, delivering and reviewing provision for pupils with SEND.

	IEP
	Individual education plan. See ‘school-based plans’.

	One-page profile
	See ‘school-based plans’.

	Pupil passport 
	See ‘school-based plans’.  

	Pupil profile
	See ‘school-based plans’.  

	SALT
	Speech and language therapy, sometimes speech and language therapist.

	School-based plans
	Non-statutory documents that set out school-based support and interventions for a pupil with SEND. They can be called a variety of names:
Individual education plans (IEPs)
SEND support plans
Pupil passports/profiles
One-page profiles

	SEND support
	An overall term that refers to the support given to pupils who need special educational provision but don't have EHC plans. Replaced the previous categories of support which were School Action (SA) and School Action Plus (SA+).

	SEND support plan
	See ‘school-based plans’.  

	SEND resource base
	Specialist provision within a mainstream school, also known as an SEND unit or specialist resource base.

	Sensory room
	A space which uses special lighting, music, and objects to creating a calm environment or develop certain senses. Often used as a therapy for pupils with limited communication.

	Special educational provision
	Provision to help pupils with SEN of disabilities access the curriculum that is different from or additional to the provision normally available to pupils of the same age.

	Special school
	A school that is specifically organised to make special educational provision for pupils with SEND.

	Statement
	The predecessor to EHC plans. A statutory document drawn up by the local authority describing the provision for a child or young person with SEN who is still at school. They were meant to have been fully replaced by EHC plans by April 2018, but some pupils still haven't been transferred yet.

	Transition planning
	Preparation for moves between phases of education or for adult life.

	Other key terms

	CCG
	Clinical commissioning group. A group of NHS professionals which is responsible for planning and arranging the delivery of the healthcare provision for people in its area.

	Disagreement resolution
	A service for resolving disagreements about provision between parents or young people and other bodies, commissioned by the local authority. Available to all children and young people with SEND, not just those with EHC plans.

	LA
	Local authority.

	Local offer
	Sets out information about provision that the local authority expects to be available in its area for children and young people with SEND. Published by the LA.

	Mediation
	A form of disagreement resolution for parents and young people considering appealing decisions about EHC needs assessments and plans at the tribunal.

	Outcome
	Describes the difference that will be made to an individual as a result of special educational and other provision. Must be specific, measurable, achievable, realistic and time-bound (SMART).

	SEN information report
	A document that must be published on the school website and updated annually, setting out the school’s provision for pupils with SEN. It must be easily accessible by young people and parents, and set out in clear straight-forward language.

	SEND policy
	Sets out the vision, values and aims of the school’s SEND arrangements. Does not have to be a standalone document.

	SENDCo
	Special educational needs co-ordinator. The person in a school responsible for co-ordinating provision for pupils with SEND.

	SEND Code of Practice
	Statutory guidance setting out the duties and responsibilities of organisations, including schools, in relation to children and young people with SEND.

	Top-up funding
	Additional funding available from the local authority for pupils with high needs, i.e. those whose educational provision costs more than £10,000 per year.

	Tribunal
	An independent body that determines appeals by parents or young people against local authority decisions on EHC needs assessments and EHC plans, as well as claims of disability discrimination.
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Wave 1 Quality First Teaching Strategies (QFT)

Strategies for: - (click on the title to go direct to the page)

Attention Deficit Hyperactivity Disorder
2 


Autistic Spectrum Disorder 
3

Behavioural, Social Emotional 
4

Coordination Difficulties 
6

Dyslexia
7

Hearing Impairment
8

Learning Difficulties
9

Speech and language difficulty
10

Visual impairment
12

Strategies for Attention Deficit Hyperactivity Disorder (ADHD)

		Seat pupil near the front with their back to the class, between two good role models and well away from areas other pupils need to walk through





		Establish a quiet place where pupil can go to work



		Allow pupil to fiddle with a piece of blu-tac, rubber band, squeeze ball or another chosen object






		Make tasks short, with frequent breaks and opportunities to move around



		Give instructions simply and clearly. Make sure pupil is looking at you first. Check that he or she has understood them 



		Use a kitchen or sand timer to help pupil complete a task in a specified period of time



		Aim for a ratio of four positive comments to one negative and teach pupil how to reward themselves: ‘You managed to concentrate on your work very well just then: give yourself a pat on the back’.



		Devise a private signal system to let the pupil  know when they are off task or behaving inappropriately



		Use a planned reward system



		Teach a relaxation strategy like slow breathing and cue pupil when they need to use it



		Teach/use clear classroom routines, e.g. have all pupils hold an object when it is their turn to talk. Display classroom rules and routines for pupil to refer to. Illustrate them visually – for example, use a traffic light system to indicate whether pupils can talk or not, or symbols for different noise levels (partner voices, group voices, classroom voice, playground voices)



		When pupil is misbehaving:


· Say what you want him or her to do, rather than what you don’t - ‘N., I want you to keep your hands in your lap’ instead of ‘N, stop bothering P’


· Label the behaviour but not the pupil – not ‘You big bully’ but ‘N, bullying is not allowed in our school’


· Remind pupil of a rule , rather than telling them off – ‘N, our rule is we put up our hand to answer’, or make a point of praising a pupil who is keeping the rule  - ‘A., I like the way you put your hand up when you knew the answer’


· Use the language of choice, reminding pupils of the consequences of the various behavioural choices open to them



		To help pupil work independently:


· actively teach core routines for certain tasks, having pupil practise them with progressively less help until they can quickly tell you and show you what they have to do if you ask them to do that type of task


· give independent tasks that have previously been modelled for the whole class

· give clear guidelines: ‘I expect you to have produced at least three lines by ten past ten; I will be asking you then to share these with your writing partner.’ 


· use visual prompts in the form of pictorial task cards


· provide support in the form of writing frames, word mats, relevant classroom displays, and prompts such as a card with ideas for ‘Five things to do if you are stuck with your work’



		Ask another pupil or a small group to buddy pupil, praising them when they achieve easily reachable behavioural targets. 





Strategies for Autistic spectrum disorder

		Prepare pupil before the session/lesson by outlining what it will be about



		Support oral presentations /explanations with charts, diagrams, pictures, real objects or mime



		Set tasks with clear goals and write worksheets in step-by-step form



		If pupil becomes anxious allow him/her to remove self to an agreed calm-down area 



		Seat pupil in an area of classroom free from busy displays and distractions



		Teach/use clear classroom routines, e.g. have all pupils hold an object when it is their turn to talk. Display classroom rules and routines, illustrated by pictures, for pupil to refer to. Illustrate them visually – for example, use a traffic light system to indicate whether pupils can talk or not, or symbols for different noise levels (partner voices, group voices, classroom voice, playground voices)



		Use a visual way of showing pupil what they/the class will be doing, such as a sequenced series of pictures (a visual timetable) , clock face divided into sections, or written list



		Use timeline of events  →  → that branches ↨ to show where pupil will have to make choices 



		Use short simple instructions. Give one at a time and check for understanding. Repeat instructions in same words rather than different ones. Write instructions down as a list for pupil to tick off when completed.



		Use pupil’s name before asking a question or giving an instruction



		Avoid or explain metaphorical language and idiom like ‘pull your socks up’, ‘it’s raining cats and dogs’, ‘in a minute’



		Explain any changes of routine to the pupil in advance



		Involve the pupil by asking direct, concrete questions at their level of understanding 



		Support writing with writing frames, templates (e.g. writing up a science experiment), mind maps, gapped handouts



		Allow pupil to work alone rather than in a group where possible. If  in a group, give clear roles within the group and put the rules and roles into writing 



		Use visual prompts on cards or photos , or consistent non-verbal signs (sit, look, listen, hand up, wait , quiet)  to show pupil the social behaviours expected



		Prevent repetitive questioning by giving pupil a set number of question cards to give you each time they ask a question – when cards are gone, no more questions



		Don’t ask the pupil to talk or write about imagined experiences



		Avoid tasks which depend on empathy (e.g. in literature, history, geography, PSHE and citizenship)



		Set explicit and clear expectations e.g. how many lines to write, how many questions to answer, how long to listen (use timer) 



		Put a green ‘start’ dot on the pupil’s book and a line to show where to finish. Use in and out boxes for work to be done and work that is finished.



		Provide pupil with a symbol card to display when he or she wants help



		Expect to teach pupil social skills e.g. what to say/do when praised, how to ask for help. Always tell the pupil what to do rather than what not to do.



		Provide a structure for unstructured time e.g. chess club rather than breaktime outside



		Model to the pupil that making mistakes is OK and a part of the learning process



		Use incentives based on pupil’s interests e.g. a pause every hour to focus on their interest or obsession, once they have completed their work



		If pupil goes off at a tangent, direct conversation back to the topic in  hand ;’ Right now we are talking about volcanoes’



		Use immediate and individualised reward systems e.g. collecting a number of stickers





Strategies for Behavioural, emotional and social difficulties (BESD)


		Seat pupil by a more settled peer





		If pupil becomes wound up/anxious allow him/her to remove self to an agreed calm-down area





		Make tasks short, with frequent breaks and opportunities to move around





		Remember that children (and adults) who are stressed find it hard to take in and remember complex information; make instructions short and clear. When pupil is experiencing emotional turbulence or anxiety, provide low-key tasks and increased structure and predictability in the classroom environment





		Set tasks with clear goals , outputs and timescales





		Teach/use clear classroom routines, e.g. have all children hold an object when it is their turn to talk. Display classroom rules and routines for pupil to refer to. Illustrate them visually – for example, use a traffic light system to indicate whether pupils can talk or not, or symbols for different noise levels (partner voices, group voices, classroom voice, playground voices).





		Expect to teach pupil specific behavioural skills e.g. how to ask for help 





		When pupil is misbehaving:


· Say what you want him or her to do, rather than what you don’t - ‘N., I want you to keep your hands in your lap’ instead of ‘N, stop bothering P’


· Label the behaviour but not the pupil – not ‘You big bully’ but ‘N, bullying is not allowed in our school’


· Remind pupil of a rule , rather than telling them off – ‘N, our rule is we put up our hand to answer’, or make a point of praising a pupil who is keeping the rule  - ‘A., I like the way you put your hand up when you knew the answer’


· Use the language of choice, reminding pupils of the consequences of the various behavioural choices open to them





		Make an effort to ‘catch the pupil being good’ and praise them. Aim for a ratio of four positive comments to one negative and teach pupil how to reward themselves: ‘You managed to concentrate on your work very well just then: give yourself a pat on the back’.





		Devise a private signal system to let pupil know when they are off task or behaving inappropriately 





		Use a planned reward system for appropriate behaviour





		Enhance access to ICT - use of the internet to research a topic, access to predictive word processing software and on-screen word grids to support writing, opportunities to create presentations 





		To help pupil work independently:


· actively teach core routines for certain tasks, having pupil practise them with progressively less help until they can quickly tell you and show you what they have to do if you ask them to do that type of task


· give independent tasks that have previously been modelled for the whole class


· give clear guidelines: ‘I expect you to have produced at least three lines by ten past ten; I will be asking you then to share these with your writing partner’ 


· use visual prompts in the form of pictorial task cards


· provide support in the form of writing frames, word mats, relevant classroom displays, and prompts such as a card with ideas for ‘Five things to do if you are stuck with your work’



		Take steps to build pupil’s self confidence :


· Find out what they know about or are good at, and have them share this with the rest of the class or school


· Give them responsibilities, for example organising a lunchtime or after-school club, being a playground buddy, helping those who are new to the school


· Have them keep records of new things they learn and can do


· Ask them to tutor another pupil with their work


· Photocopy good pieces of work for them to take home






		Take special steps to build the relationship with the pupil:


· Take extra care to greet the pupil each day and say a word or two individually to them


· Have lunch with the pupil from time to time. Try to involve them in a lunchtime or after school club you run

· Invite them to help you with daily tasks

· Listen without giving advice or opinions; show that you understand how the pupil feels …’That must have made you very angry/upset’

· When things go wrong, reject the behaviour, not the pupil … ‘This is not the behaviour I expect to see from someone as kind and helpful as you’

· Don’t be afraid to tell the pupil you like them and that what happens to them matters to you …’You really matter to me and it’s important to me that you do well this year’ 



		Organise time – perhaps during registration - for a teaching assistant to chat with the pupil , giving them a chance to talk about anything that may be troubling them and get themselves ready for learning






		Ask another pupil or a small group to buddy the pupil who is having difficulties, praising them when they achieve easily reachable behavioural targets 






		Deploy a teaching assistant to model, coach and reinforce group-work skills when the pupil is working collaboratively with other pupils.








Strategies for Motor coordination and associated difficulties*


		Minimise need for extensive handwritten recording – use ICT (predictive word processor, on-screen word banks, graphics packages), bullet points, mind mapping , flow charts, gapped handouts , buddy acting as scribe, photocopied transcripts of notes, pre-prepared post-its with information the pupil can pick up and place on the page, print-off of IWB page for pupil to annotate



		Design worksheets so that the layout is uncluttered. Use buff or cream paper, large print (12-14 point) and a clear font such as Arial.  Set information out in panels. Signpost sections with key words, symbols and pictures. Put important information in bold or colour. 



		Check seating – desktop should be at elbow height, pupil should be able to sit right back in their chair with knees bending back at right angles and feet flat on the floor. Put box or large book under feet if necessary. 



		Use aids supplied – portable writing slope, clipboards to attach paper to, non-slip mats,  repositional glue sticks used to anchor paper or other materials, ruler  and paper backed with Dycem, small tray for equipment, triangular and thick-barrelled pencils/pens /paintbrushes or smooth-flowing rollerball pens, two handled/ loop handled/spring-loaded  scissors, transparent pencil case, templates and stencils (e.g. map outlines) for drawing



		Use a reminder handwriting alphabet and numeral formation guide at top of desk





		Use larger-lined book or paper , columns or boxes to place numbers in, squared paper





		Provide the pupil with study packs – everything they need for each subject/lesson in a separate folder, plus pack of 


highlighter pens, post-it notes, a line tracker for following text,  various sized card ‘windows’ to limit vision to one area of page, sticky labels to use to correct or conceal



		Teach pupil strategies to improve organisation, such as diaries, workplans, checklists of equipment they have to bring to school each day



		Help pupil follow text on board  or IWB by writing/highlighting alternate lines in different colours





		Enlarge pages from textbooks, cut out the particular exercise needed and then mount it on a separate page.  



		If the pupil needs to work through a series of questions, help them keep their place by using a paper clip or blob of blu-tac to indicate which question they are on



		Pair pupil with a more coordinated study buddy for work involving fine motor skills





		Provide pre-prepared formats (diagrams, charts and graphs) on which pupil can record information



		Teach pupil to talk themselves through visual and spatial tasks – e.g. learn verbal model for letter formation(‘b - start at top, down, up, round’) down’, translate maths calculations into verbal problems



		Seat pupil away from distractions with plenty of space each side of them – pupil should have writing arm on the outside edge of shared table. Pupil should be able to see the teacher without turning their body



		Avoid criticism if pupil looks untidy





		Choose resources that don’t require manipulation (e.g. number line rather than counters in maths)



		Colour code spatially confusable items e.g. x sign in one colour, + sign in another 





		Allow ample rest periods as concentration and motor effort is demanding and pupil is easily fatigued



		Write down homework for pupil or give it on a sheet or pre-printed sticky label they can put in their book. Accept homework written down by parents.





Strategies for Dyslexia


		Have children work in pairs – dyslexic child who has good ideas but difficulty with spelling and handwriting with a child who is good at writing but not so strong on ideas



		Have any text that pupil will struggle with read to them by a ‘study buddy’ or TA  





		Avoid asking pupil to copy from board - have them work with a study buddy, or quickly jot things down for them, or use a photocopied transcript



		Be aware that the pupil may find it hard to hold questions, information or instructions in their head for long enough to act on them, and:


· repeat instructions/questions


· ‘chunk’ them rather than saying in one long string


· jot them down on a sticky note, or encourage the pupil  to do so


· allow time for processing (for example paired discussion with a partner before putting hands up)



		Be aware that pupil may know something one day and forget it the next, may lose or forget equipment they need, or may forget what they are supposed to be doing in the course of a lesson.  Avoid criticism when this happens; instead, talk with them about strategies they can use to help them remember things



		Use ICT supports – audio taped texts, laptop, predictive word processing , speech-supported texts, spellcheckers, mind mapping software



		Mark for content rather than presentation. When marking, praise for two correct spellings, target two incorrect spellings and use these errors as teaching points. Suggest a way of avoiding the mistake in future - for example, the similarity of the spelling to other known words, or ‘the tricky bit’ that has to be learned.



		Enable pupil to record their ideas using alternatives to writing: PowerPoint presentations, making posters, oral presentations, dramatic reconstructions, mind maps, matching labels to pictures/diagrams/maps , sorting statements or pictures into categories



		Scaffold writing:


· Provide writing frames and templates (e.g. writing up a science experiment) to help structure thinking


· Provide prompt sheets: questions to answer, key words to build each section or paragraph around, sentences or paragraphs to put in correct order, paragraph openings 


· Provide clue cards 


· Use cloze procedure(where the pupil fills in missing words in text)


· Print off an IWB page used in whole-class session and have pupils add to it/annotate 



		Do not expect pupil to easily remember sequences such as days of the week, months of the year, the alphabet, times tables, number facts.  Provide  aids (for example, a pocket alphabet or calendar, table squares, calculator}



		Avoid embarrassing pupil by asking them to read aloud in front of others, unless they volunteer





		Overcome problems in learning by rote by helping pupil recognise patterns, use mnemonics, or use memory strategies that create relationships between items in a list in order to aid recall.





		Allow extra time to complete tasks and be aware of the fatigue the pupil may experience because of the amount of effort they have to put in to learning



		Teach pupil strategies to improve organisation, such as diaries, workplans, checklists of equipment they have to bring to school each day



		Provide pupil with a study pack – spellchecker, highlighter pens, glue sticks, post-it notes, a line tracker for following text, blank audio tapes, index cards for subject vocabulary or spelling mnemonics, dictionary sheet of high frequency words, alphabet strip, memory jogger card for b/d confusion, sticky labels to use to correct or conceal, a tables square, a calendar, a calculator



		Write down homework for pupil, or give it on a pre-printed sticky label or sheet they can stick into their book, or record your instructions on a dictaphone. Allocate a homework buddy they can ring if they have forgotten what to do (‘phone a friend’)





Strategies for Hearing impairment 


		Use TA for pre-tutoring – preparing pupil for lesson e.g. explaining new words and concepts





		Seat pupil at front where able to read text, hear and lip-read.





		Position sign supporters  alongside teacher where pupil can see both 





		Ensure light is on teacher’s face, i.e. light source behind pupil – don’t stand with your back to a window



		Face pupil when speaking to facilitate lip-reading; repeat any instructions that have been given when the pupils could not see the speaker.; avoid writing on board or IWB while speaking as you will not be facing pupil 



		Don’t make pupil concentrate on lip reading for too long without a break. 





		When other pupils contribute, ensure that they speak one at a time. Paraphrase their contributions back to the class.



		Speak clearly , naturally and at a normal rate – shouting or exaggerated ‘mouthing’ distorts normal lip patterns 



		Minimise background noise, e.g. noisy heater, buzzing light. Make other pupils aware of need for a quiet working environment.



		Use short simple instructions. Give one at a time and check for understanding. Repeat instructions first in same words, but then if the pupil does not understand a word use a different one.



		Support oral presentations /explanations with charts, diagrams, pictures, real objects or mime. Write topics or headings on the board as you introduce them.



		Prepare the pupil before the session/lesson by outlining what it will be about. 





		Use pupil’s name before asking a question or giving an instruction





		Cue pupil in to a change of topic of conversation .presentation - say ‘now we are going to talk about’



		Question pupil after some other children have given examples of what is required.





		Accept pupil’s spoken utterances but rephrase and give them back in a grammatically correct version.



		Be aware that independent writing will reflect the pupil’s spoken language levels and will not necessarily be grammatically correct.



		Support writing with writing frames and lists of vocabulary to choose from 





		Put up a list of key vocabulary for a particular topic or lesson and teach the meaning of each word



		Use a range of ways of recording so that learning are not limited by the pupil’s  ability to write full English sentences:


· bullet points and mind maps


· ordering tasks – for example,  ordering cut-out words to make a sentence, or sentences to make a sequence of instructions;


· matching tasks, such as matching labels to pictures/diagrams/maps;


· cloze procedure, where they fill in missing words in text;


· annotating a print-off of IWB page


· PowerPoint presentations


·  making posters, oral presentations, dramatic reconstructions



		Agree private signal pupil  can use to show you they have not understood



		Try to use video with subtitles; if not available, allow pupil to borrow video material after lesson to go through it again. Don’t ask pupil to make notes while watching a video.



		Allow extra time to complete tasks and be aware of the fatigue the pupil may experience because of the amount of effort they have to put in to listening





Strategies for Learning Difficulties 


		Use TA for pre-tutoring – preparing pupil for a task so that they come to it already knowing the key vocabulary and concepts



		Link new learning to what pupil already knows – e.g. start lesson with class mind map of what they already know about a subject



		Tell pupil the three key points of the lesson, teach them and recap on them at the end



		Break new learning down into small steps



		Provide multiple examples of new concepts, and take these examples from children’s own real-life experience rather than talking in the abstract.



		Use visual and kinaesthetic learning - learning from pictures, diagrams, mind-maps, using practical equipment, handling objects, moving and doing rather than sitting. 



		Use scaffolding – having a peer or adult work alongside the pupil at first, then gradually withdraw as confidence grows, or having pupil finish a task that has already been part-done for them.



		Use short simple instructions. Give one at a time and check for understanding. Write down and leave up instructions after saying them.



		Question pupil after some other children have given examples of what is required.



		Give pupil time to think, or to talk to a partner before answering a question, or say ‘I’m going to come back to you in a minute to ask you xxxx.’



		If pupil can’t answer a question, scaffold/support till they can rather than saying ‘Can anyone help x?’; echo back the pupil’s answers in expanded form



		Buddy the pupil with a more able peer



		Have any text that the pupil will struggle with read to them by a ‘study buddy’ or TA  



		Put up a list of key vocabulary for a particular topic or lesson and teach the meaning of each word 



		To help pupil extract the salient points from information they are given, use highlighter pens or provide cards telling them what they have to look out for on a visit, in a text or from sources such as film



		Make learning strategies explicit by  ‘thinking aloud’ yourself



		Help pupil develop and generalise effective learning strategies – when successful, ask them to identify what they did to solve the problem/find the information 



		Model to the pupil that making mistakes is OK and a part of the learning process



		Agree a private signal the pupil can use to show you they have not understood



		Pair a higher attaining group with a lower attaining one and provide a range of collaborative activities so pupils can help one another



		Prepare pupil for writing – have them work in a group with you or a TA to rehearse orally what they want to say, then plan the writing together



		Enable pupil to record their ideas using alternatives to writing: PowerPoint presentations, making posters, oral presentations, dramatic reconstructions, mind maps, matching labels to pictures/diagrams/maps , sorting statements or pictures into categories



		Use software that supports writing , with on-screen word grids from which they can choose the words they need



		Scaffold writing:


· Provide writing frames and templates (e.g. writing up a science experiment) to help structure thinking


· Provide prompt sheets: questions to answer, key words to build each section or paragraph around, sentences or paragraphs to put in correct order, paragraph openings


· Provide clue cards. 


· Use cloze procedure (where the pupil fills in missing words in text) 


· Print off an IWB page used in whole-class session and have pupils add to it/annotate 



		Give homework instructions on a sheet and make time to explain them. Allocate a homework buddy they can ring if they need help (‘phone a friend’)





Strategies for Speech and Language difficulty 


		Use TA for pre-tutoring – preparing pupil for a task so that they come to it already knowing the key vocabulary and concepts



		Begin work on a new topic with pupil’s existing knowledge and experiences - make a mind map or other visual representation of what they already know



		When you start a new topic, develop a class chart of the vocabulary that children will find useful or need to learn



		Use cued listening – give pupil a small number of questions that they will have to answer after listening to teacher presentation or video input



		Use pupil’s name before asking a question or giving an instruction



		Give directions before, but not during an activity



		Keep verbal instructions simple, and in the order you want them carried out.  Be aware of how many ‘information-carrying ‘words you are using : ‘Get your maths book from the pile on my desk ; on a clean page,  write the date and then copy down the calculations on the board’  has more information-carrying words than many adults will be able to remember. 



		Give pupil time (at least 10 seconds) to respond and then, if necessary, repeat what you said. Use the same words unless you think the vocabulary was too difficult to understand  



		Check for understanding - ask the pupil to tell you what they have to do



		Agree a private signal pupil  can use to show you they have not understood



		Support your oral presentations /explanations with pictures, real objects or mime 



		Use symbols to support spoken language and text (www.widgit.com) 



		Use visual summaries of discussions – mind maps, flow charts, diagrams, comic strip format



		Put up a list of key vocabulary for a particular topic or lesson and teach the meaning of each word



		Cue pupil in to a change of topic of conversation/presentation- say ‘Now we are going to talk about …’ 



		Question pupil after some other pupils have given examples of what is required



		Give pupil time to think, or to talk to a partner before answering a question, or say ‘I’m going to come back to you in a minute to ask you xxxx. But first I’m going to ask y a question



		If pupil can’t answer a question, scaffold/support till they can rather than saying ‘Can anyone help x?’



		Use a hierarchy of questions - start with an open question (“What do you think might happen next?”), then if support is needed frame the question as alternatives (“Do you think x or y?”) 



		If you cannot understand what the pupil has said, do not pretend you have – ask for repetition in different words 



		Encourage conversation by commenting rather than asking too many questions



		Pair pupil with a study buddy to repeat instructions and demonstrate tasks



		Accept pupil’s spoken utterances but rephrase and give them back in a grammatically correct and expanded version



		Support oral work with talk frames /key phrases (‘First…next…finally’, ‘I think …but on the other hand’ 



		Support writing with writing frames and lists of vocabulary to choose from



		Use a range of ways of recording so that learning is not limited by the pupil’s  ability to write full English sentences:


· bullet points and mind maps


· ordering tasks – for example,  ordering cut-out words to make a sentence, or sentences to make a sequence of instructions;


· matching tasks, such as matching labels to pictures/diagrams/maps;


· cloze procedure, where they fill in missing words in text;


· annotating a print-off of IWB page


· PowerPoint presentations


·  making posters, oral presentations, dramatic reconstructions



		Provide pupil with a study pack – glossaries of key subject vocabulary, highlighter pens, glue stick, post-it notes,  index cards to make their own mind maps/cartoon strips/key word lists, templates for writing up science experiments etc



		Allow extra time to complete tasks and be aware of the fatigue the pupil may experience because of the amount of effort they have to put in to learning



		Write down homework for pupil, or give it on a pre-printed sticky label or sheet they can stick into their book, or record your instructions on a dictaphone. Allocate a homework buddy they can ring if they have forgotten what to do (‘phone a friend’)





Strategies for Visual impairment


		Use TA for pre-tutoring – preparing pupil for lesson e.g. explaining concepts that rely on vision for understanding





		Don’t ask pupil if they can see what is on board/IWB  etc (they may not know) - check by using symbols that pupil knows then use same-size font/background/colour as the symbols you have checked 





		Avoid pupil having to look directly into a light source – do not sit or stand with the light behind you 





		Use clear well spaced print that is suitably contrasted with the background according to individual pupil’s needs (for x, y colour on z background). Use non-glossy non-reflective paper. Use photocopies of masters not of faint blurred versions



		Give verbal information to replace/supplement information from pictures, questions, facial expression





		Use tactile experience to replace/supplement visual input (or example, if class are watching sugar cubes dissolve in a beaker, pupil can put their hand in beaker and feel it dissolve)





		Ensure pupil has an individual copy of print material being read in the appropriate format (e.g. large print, Braille). This applies to information on classroom walls too (posters, key vocabulary lists) 





		Say pupil’s name before asking a question or giving an instruction and indicate who is talking in a class discussion



		Provide pupil with own copy of materials to be written on board or IWB; read aloud what you or other pupils are writing up



		Use larger-lined paper, columns or boxes to place numbers in, squared paper. Have pupil use dark pen instead of pencil



		When alerting children to an action, artefact, illustration or example don’t just point - describe what you want the pupils to take notice of and if necessary describe what it is.





		Ensure pupil uses aids supplied - such as CCTV, hand held and portable video magnifiers, book stands, speech output software, digital accessible information system.





		Ensure pupil has access to the most appropriate medium for recording work (heavily lined paper, lap top, Braille machine, tape recorder, headphones, digital accessible information system.) Access to power supply or space for Braille machine may be required





		Ensure pupil has all the curriculum materials and equipment required to hand and that the materials are organised and contained consistently and securely (Use Dycem non slip mat, a high sided tray or container with compartments) 



		Raise position of text (e.g. use sloping desk, reading stands).





		Minimise need for extensive handwritten recording – use ICT (predictive word processor, on-screen word banks, graphics packages), bullet points, mind mapping , flow charts, gapped handouts , buddy acting as scribe,  photocopied transcripts of notes, print-off of IWB page for pupil to annotate





		Use tactile indicators – blu-tac, paper clips – to help pupil find information, locate where they need to be on page, keep track of which question they are on in a series





		Allow extra time to complete tasks and be aware of the fatigue the pupil may experience because of the amount of effort they have to put in to learning





		Record your homework instructions on a dictaphone. Allocate a homework buddy they can ring if they have forgotten what to do (‘phone a friend’)
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